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Primary Data
The primary data for this study from the 267 respondents comprising the final sample, can
be obtained from the researchers (akaphari@yahoo.com or fred.awaah@upsamail.edu.gh).
Scholars interested in further analysing the data may wish to apply for the same.
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Executive Summary
Since its introduction in 2016, the Continental Education Strategy for Africa (CESA 20162025) has witnessed some levels of visibility within and outside of the continent. Notably,
many African organisations including the Association of African Universities, the
International Network of Higher Education in Africa and organizers of the International
Conferences on Quality Assurance in Higher Education in Africa have trumpeted the CESA to
stakeholders within the African Higher Education Space. Within the scope of these visibility
efforts, it appears Africans who aware of the strategy are proportionately less than those
unaware of the strategy. This notion, if found true, may inhibit the success of the desired
outcomes of the strategy since all strata of the African population are expected to contribute
towards the success of the strategy. This has necessitated a study to establish the awareness
levels of the strategy, in a bid to help the strides made by the different clusters; especially
the higher education cluster of the strategy to achieve the objectives set in the CESA
document.
Two hundred and sixty-seven Africans from diverse walks of life within Africa and its
diaspora participated in the online survey. Their responses have been clustered into five
major headings; nationality (Algeria 1, Angola 1, Botswana 2, Burundi 12, Cameroon 2,
Congo 1, Cote d'Ivoire 2, Djibouti 1, Egypt 1, Ethiopia 1, Ghana 100, Guinea-Bissau 2, Kenya
7, Liberia 4, Madagascar 1, Malawi 2, Mali 1, Mauritius 1, Nigeria 79, Rwanda 26, Somalia 1,
Tanzania 1, Uganda 10, Zambia 1 and Zimbabwe 7); gender (68.16% male and 31.84%
female), location (Africans in Africa 94.01%, Africans in diaspora 5.99%), awareness of the
CESA (66.67% unaware and 33.33% aware). The final part entailed suggestions to improve
the strategy. Following that the responses were many (over 200), the responses were
subsequently clustered into seven sub-themes by the researchers (African Union
Interventions, governmental interventions, partnerships, research-based interventions, web
and media-based interventions, school-based interventions, and indigenous interventions)
to give focus to the study.
Following that the majority (66.67%) were not aware of the strategy, 13 out of the over 200
recommendations proffered by respondents to enhance awareness have been catalogued for
consideration by relevant stakeholders.
1. A major continental initiative such as the April 2015 Dakar Higher Education Summit
hosted by Trust Africa may be turned into an annual Continental Education Strategy for
Africa Summit to enhance awareness and foster stakeholder participation.
Responsibility – African Union Commission (AUC), Trust Africa and development
partners.
2. Enhance resourcing for research and dissemination of research outputs relative to the
Continental Education Strategy for Africa.
Responsibility: the AU, African governments and development partners.
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3. Officially mandate education-related continental students and youth organisations such
as the All- Africa Students Union to support the awareness efforts of the Continental
Education Strategy for Africa through their annual Africa Students and Youth Summits.
Responsibility: the African Union in partnership with the All – Africa Students Union.
4. Translation of the Continental Education Strategy for Africa into major African languages
such as Akan, Swahili and Hausa to ensure grassroots understanding and awareness of
the strategy.
Responsibility: African Union in partnership with African governments.
5. Conscious efforts to make the logo of the Continental Education Strategy for Africa and
its contents visible online.
Responsibility: The African Union in partnership with major technology giants and media
organisations such as Google, Twitter, Facebook and African media organisations such as
AAU TV, national televisions and DStv.
6. Widespread community/ local based publicity, advocacy and sensitization on the
Continental Education Strategy for Africa through local education-related NonGovernmental Organisations (NGOs).
Responsibility: African government agencies in charge of education in partnership with
local community-based NGOs in education.
7. Conscious efforts to sponsor studies related to the Continental Education Strategy for
Africa at the bachelor, master and doctoral levels and making the research outputs
available through Africa education research portals such as the DATAD by Association of
African Universities (AAU).
Responsibility: The African Union in partnership with major African international
organisations in higher education such as the Association of African Universities,
Education Sub Saharan Africa, Association for the Development of Education in Africa
and the All- Africa Students Union.
8. Creation of Continental Education Strategy for Africa clubs on African university
campuses to champion its awareness and ideals.
Responsibility: African universities through the university debate clubs, Students
Representative Counsels, students’ services departments and related offices.
9. An abridged version of the strategy should be circulated to relevant stakeholders.
Responsibility: The African Union in partnership with African governments.
10. Campaigns supporting the awareness of the CESA can be launched by as many national
and international organisations as possible through online means.
Responsibility: NGO’s and development partners.
11. As a matter of urgency, the AU should establish an independent digital television to serve
member countries through which it can propagate the Continental Education Strategy for
Africa.
Responsibility: African Union
12. Commission a CESA secretariat with a major mandate of creating and disseminating
research outputs relative to the CESA and its awareness.
Responsibility: African Union
13. Inclusion of CESA as a course at all levels of the education curricular in Africa.
Responsibility: African ministries of Education.
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Introduction
Background of the Study
In the past, the African continent relied on developmental frameworks that were not
continent specific in its quest to achieve the desired outcomes for its higher education sector.
In recent times, Africa’s higher education sector seems to be witnessing a shift towards a
trusted framework that holds hopes for the developmental aspirations of the continent
(Awaah, 2019a).
The African Union, reports that Africa is ushering into an era that most observers and pundits
are predicting will determine its destiny as the continent of the future. But to fulfil this
promised bright future, the continent has to come to terms with its education and training
systems that are yet to fully shed the weight of its colonial legacy and its tribulations as a
relatively new political and economic entity and player in the world arena. In the bid to
“create” a new African citizen who will be an effective change agent for the continent’s
sustainable development as envisioned by the AU and its 2063 Agenda, the African Union
Commission has developed an Africa comprehensive ten-year continental education strategy
(African Union Commission [AUC], n.d).
The strategy is in line with the African Union 2063 Agenda and the Common African Position
on the Post-2015 Development Agenda (Association of African Universities [AAU], 2020).
The Continental Education Strategy for Africa (CESA) capitalizes on numerous, and active,
players ready to mobilize financial, human and technical resources within national, regional
and continental coalitions for education, science and technology. Thus, the strategy seeks to
provide each education stakeholder with the opportunity to make its best contribution to
education and training in Africa. This can be achieved when all stakeholders are aware of
and also understand the framework of the strategy and the extent to which they can assist
in achieving them. This assertion is not limited to education. Other sectors will need equal
attention to foster the continent’s development and growth. This finds reason in the works
of Awaah (2019b) that in every sphere of African life, there is an urgent need for reforms
that reflect the ambitions and aspirations of the African people.
The higher education cluster of CESA since its inception has witnessed some strides with the
African Union working closely with the International Network for Higher Education in Africa
(INHEA), the Association of African Universities (AAU) and development partners to achieve
the goals of the cluster. In line with global trends, the African Union understanding has
partnered with other organisations to hasten the achievements of the aspirations of the
higher education cluster. The current partnership by the AU and European Union (EU)
implemented by the Harmonisation of African Higher Education Quality Assurance and
Accreditation (HAQAA2), Obreal Global (OB), Deutscher Akademischer Austauschdienst
German Academic Exchange Service (DAAD), the European Association for Quality
Assurance in Higher Education (ENQA), and the Association of African Universities (AAU) is
worth reporting.
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Figure 1: Partners in achieving the goals of the Higher Education Cluster of CESAretrieved from the HAQAA2 website
It is expected that the active collaboration amongst these institutions will help the higher
education cluster achieve its objective of using home borne strategies for the continent’s
higher education to mitigate difficulties relative to teaching and learning within the African
region (see, Awaah, 2020; Awaah, Okebukola, Alfa, Anagba, Yeboah & Arkorful, 2021; Awaah,
Arkorful, Foli, Okofoe – Darteh & Yeboah, 2021 and Awaah, Okebukola, Ebisin, Agbanimu,
Peter, Ajayi & Ademola, 2020).
Amidst these difficulties in understanding concepts within the African region, Africa has
proven the efficacy of indigenous knowledge systems with trailblazers theorising the same
within the African higher education space. This has been ripe for enhancing effective
teaching and learning and if tapped into will contribute to the achievements of the
Continental Education Strategy for Africa. For instance, the Culturo – Techno – Contextual
Approach propounded to break the traditional barriers to meaningful learning is an
amalgam, drawing on the power of three frameworks (a) the cultural context in which all
learners are immersed; (b) the technology-mediation to which teachers and learners are
increasingly dependent; and (c) the locational context which is a unique identity of every
school and which plays a strong role in the examples and local case studies for science
lessons (Okebukola, 2020).
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Figure 2: The Culturo – Techno – Contextual Approach
Okebukola’s theory has witnessed empirical testing at the undergraduate, master and
doctoral levels, with students in universities across the continent testing and finding results
that point to the efficacy of the homegrown theory (see Egerue, 2019; Lawal, 2020; Gbeleyi,
2020; Agbanimu, 2020 and Awaah, 2021). This and other home borne strategies are key to
the successful achievement of the CESA , especially the higher education cluster that has the
objectives of mobilizing member organizations’ expertise and technical support in
implementing agreed-on work plans and other joint activities in higher education;
facilitating and supporting information sharing, communication and interaction within the
cluster and beyond; agreeing on key indicators for measuring progress; contributing to the
development, implementation, monitoring and reporting of agreed-on annual or biennial
work plans, anchored against established baselines; establishing sub-clusters as need arises
and also when a group of stakeholders wishes to coordinate and implement a higher
education initiative within the objectives of the strategy; providing a continental platform
for dialogue and communication through regular meetings to create awareness and
ownership of CESA, particularly on higher education related objectives; developing
programmes to support national, regional and continental higher education activities with
keen focus on quality assurance; harmonization and mutual recognition of qualifications;
excellence in research, innovation and entrepreneurship; teaching and learning; and
institutional leadership and promoting policy dialogue at relevant regional, continental, and
global conventions interested in and committed to higher education.

Is Awareness Important to the Achievement of the
Continental Education Strategy for Africa?
Information is critical to the development of every progressive society. This is no exception
in the area of education and especially about the Continental Education Strategy for Africa.
The strategy remains the blueprint for the educational aspirations of the continent, with
expectations of contributions from relevant stakeholders towards the achievements of the
blueprint. The strategy will not achieve the envisioned objectives if the relevant stakeholders
intended to assist in its achievements are not aware of (a) the strategy and (b) their expected
roles towards the achievement of the strategy.
Literature suggests that since its inception, progress in implementation of the CESA 16-25
has been minimal (Okonkwo, 2019). Despite various African governments developing
policies in response to the CESA 16 – 25 among other initiatives, implementation is still
neglected (Doroba, 2017). Doroba attributes this neglect in implementation to the lack of
policy awareness and understanding by the key implementers at the national and
community levels; minimal consultation with the beneficiaries of the policies; and lack of
data depicting the impact of the policies on the ground. The limited resource allocation to
support the policy implementation process and the lack of political will among government
leaders further lead to the shelving of these key yardsticks for progress (Doroba, 2017).
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In line with this, there is a further need to further empirically probe the awareness levels of
the strategy within the African region in a bid to establish the generalisability of the previous
studies as to whether or not the strategy has been made known to the expected beneficiaries.
To achieve this objective, the study specifically probed participants of the survey in the
following lines;
(i)
(ii)
(iii)
(iv)
(v)

Are you aware of the Continental Education Strategy for Africa?
Is there a statistically significant difference between African males and females in
their awareness of the Continental Education Strategy for Africa?
Is there a statistically significant difference among Africans in various professions
in their awareness of the Continental Education Strategy for Africa?
Is there a statistically significant difference between Africans in Africa and
Africans in the diaspora in their awareness of the Continental Education Strategy
for Africa?
What can be done to enhance the awareness of the Continental Education Strategy
for Africa?

Theoretical Underpinning and Review
of Literature
Policy Awareness and the Systems Theory
Since Aristotle’s claim that knowledge is derived from the understanding of the whole and
not that of the single parts, researchers have been struggling with systems and parts in terms
of their contents and their relative dynamics (Mele, Pels & Polese, 2010). This effort evolved
during the last century into the systems theory (Meadows, 2008). Systems theory is a theory
of interacting processes and the way they influence each other over time to permit the
continuity of some larger whole. Systems act to continue. Systems change because their
balances are not optimal or because they are influenced by other systems (Sinnott & Rabin,
2012).
Systems theories describe the characteristics of systems and the relationships among the
parts found within the system. In any system, the whole is more than the sum of its parts.
Whether it is a cell, an organ, an individual, a family, or a corporation, a system is composed
of interdependent elements that share some common goals, interrelated functions,
boundaries, and an identity (Newman & Newman, 2011).
Systems are noted to involve inputs, process outputs and feedbacks. The systems theory has
been found useful to our study. There were identified problems relative to the continent’s
educational development. This attracted opinions and expert thinking on how to make the
continent’s educational system work – inputs. Subsequently, dialogues, meetings,
stakeholder consultations amongst others were held to ensure the best alternatives were
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identified for best options of the strategy – process. The CESA document was finally
formulated and adopted by African heads of states and governments as the working
documents for the continents – output. Many have started evaluating the CESA documents
(including this report). The outcomes of such evaluations become feedback to the African
Union Commission (AUC), and African governments. The systems theory as it applies to the
Continental Education Strategy for Africa is reflected in figure 3.

Figure 3: The Systems Theory

Public Policy
Being a major educational policy of the continent, our study has found it necessary to review
some literature relative to policy implementation. This will aid in conceptualising the CESA
from a policy perspective.
Policy implementation studies emerged in the 1970s within the United States, as a reaction
to growing concerns over the effectiveness of wide-ranging reform programs (Pülzl & Treib,
2017). The process of “translating policy into action” (Barrett 2004, p. 251) attracted more
attention, as policies seemed to lag behind policy expectations. The first generation of
implementation studies, which dominated much of the 1970s, was characterised by a
pessimistic undertone. However, new insights from science and behaviour change could lead
to significantly improved outcomes, and at a lower cost, than the way many conventional
policy tools are used (Dolan, Hallsworth, Halpern, King & Vlaev, 2010).
The Pen State University describe the stages of policies aptly in the ensuing diagram.
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Figure 4: public policymaking process sourced from the Pen State University
They explain that problem identification is the starting point in public policy formulation. To
achieve successful public policy, the problem must be clearly defined and understood at an
appropriate scale. Their assertion is not deviant of the emergence of the educational policy
framework of the African continent. Africa had realized that they had heavily relied on
colonial policies which were not precisely fulfilling the needs and aspirations of the
continent in recent times. This realization (problem) necessitated the thinking around the
formulation of the Continental Education Strategy for Africa.
The University further asserts that policy formulation represents an evolution of an idea and
solution that addresses the problem and does so in a way that is socially acceptable and
politically palatable. This is reflected in the CESA, with the overarching political entity the
African Union Commission putting together (formulation) the strategy as a policy document
for subsequent adoption by the African heads of states.
The adoption of the policy represents a governing entity's commitment to enforcing the
policy's tenets. Much like policy formulation, policy implementation is also an iterative
process and may involve many stakeholders across agencies and governing bodies. In the
case of CESA, this phase represents the adoption by the African heads of states.
They further argue that successful implementation of a policy will be dependent not just on
the actors who are responsible for enforcing it, but also on how well it was crafted during
the problem identification and policy formulation stages. While this is applicable to the CESA
document, the result of this study may further point to whether the implementation of the
CESA document had been successful or otherwise.
Policy evaluation is an important perspective-building exercise to assess successes and
failures of the policy that will inform the development of subsequent policies. Evaluation can
be either quantitative or qualitative, addressing progress toward tangible goals as well as
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intended and unintended social, economic, and environmental outcomes as a result of the
policy's implementation.
Our study is largely an evaluative one holding that all of the processes of the CESA policy
have already been implemented, with the study examining possible gaps in the awareness
that may kick start another agenda or problem which may lead to improvement on the
existing one or formulation of a new educational policy for the continent.

Implications of Policy Unawareness
Policies are intended for targeted groups. They are crafted to benefit such groups although
restrictive policies apply in some instances. When the groups for whom these policies are
made, are unaware of the policies, the ensuing are likely to happen.

Policy resistance
Individuals usually embrace initiatives that they are part of and understanding.
Understanding is usually a product of involvement and awareness, thus when people are not
aware of policies, there are tendencies of resistance of such policies at all levels of its
implementations resulting from a lack of awareness.

Poor implementation of policy
Another implication for low levels of awareness of a policy would be its poor
implementation.

Policy failure
The key component of every policy is people. If the people component is not made aware of
the policy, there are tendencies of failure.

Continental Education Strategy for Africa – Some
Awareness Initiatives
A number of initiatives have been embarked on by the African Union Commission, member
countries and the clusters of CESA to ensure engagements are made to ensure awareness of
the strategy by Africans. In a previous study, Awaah (2019a) reported some initiates:
In 2018, the government of Kenya agreed to convene a Pan-African High-level Conference on
Education in collaboration with the African Union and the major discourse was centred on
CESA and how its 13 clusters can be achieved.
Hosted by the Association of African Universities, the Conference of Rectors, ViceChancellors and Presidents of African Universities (COREVIP) was held from 8-11 July 2019
in Egypt under the theme: "The Role of Higher Education Institutions in Promoting the
Continental Education Strategy for Africa (CESA 16-25)". This report amplifies the efforts of
the Association of African Universities at giving the CESA the required visibility it deserves.
Apart from the conference, the association has dedicated a number of interviews and
sessions on its TV station to discussing the Continental Education Strategy for Africa.
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This drive by the AAU further amplifies their responsibility as the coordinator for the higher
education cluster and the need to harmonize the efforts of all higher education stakeholders
to achieve the desired outcomes.
In Ethiopia, where the CESA strategy was originally formulated, St Mary’s University held its
17th International Conference and immediately thereafter, together with the International
Network for Higher Education in Africa, organised the second symposium of the Higher
Education Forum for Africa, Asia and Latin America (HEFAALA) from 25-27 July 2019, at
which an entire session was dedicated to discussions about CESA.
Also, the 11th International Conference and Workshops on Quality Assurance in Higher
Education in Africa (7-11 October 2019 in Abuja, Nigeria) was dedicated to CESA as the
organizers chose “Towards Sustainability of the Continental Harmonization Agenda of
Higher Education in Africa” as the theme of the conference.
Also, heeding to the CESA’s call for awareness and collaboration, a gender mainstreaming
guideline for CESA was developed by the Forum for African Women Educationalists (FAWE)
in collaboration with the African Union/Centre for Girls and Women's Education in Africa AU/CIEFFA targeting the elimination of gender bias possibilities in all CESA activities
(African Union Commission [AUC], 2017).

Educational Policy Awareness
Educational policy unawareness is rife in Africa with reported knowledge deficits on
awareness of different educational policies. In a study to investigate the level of awareness
of primary and secondary school teachers invited for a capacity building workshop on ICT of
Nigeria’s educational policy on ICT as well as its possible influence on the use of ICT for
classroom teaching and learning, the study found that only a small percentage of the
respondents possess a high level of awareness of the country‘s educational policy on ICT. A
considerable proportion of the respondents (35.1%) were either completely ignorant of the
policy or possess poor levels of its awareness (Adebowale & Dare, 2012).
The Adebowale and Dare study have implications for educational policies in Nigeria and
perhaps the entire African region. As noted earlier on implications of policy unawareness,
the minimal awareness of the ICT policy in Nigeria has tendencies of affecting
implementation poorly.
Further, a nationwide sample of undergraduate music education majors completed an
electronic survey to determine awareness of music and general education policy and
advocacy efforts. Students reported concern with the impact of policy on school music
programs and their future careers. They were informed about music education policy issues
at the state level but less so at national and local levels. Although respondents indicated
involvement with professional associations, they rarely or never participated in policy
initiatives. Students were unfamiliar with key buzzwords, people, and acronyms of presentday education policy. Involving students in educational policy endeavours will equip them
with a knowledge base from which to speak and act, securing the future of music education
(Burton, Knaster & Knieste, 2015).
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In a study focused on impacts of globalization and the awareness of Higher Education Policy
Reform (HEPR) on the use of Information and Communications Technology for public
universities using the University of Tripoli (UoT), the findings of the study indicated that
globalisation and the awareness of the implementation of HEPR are the most important
factors for the adoption and use of ICT by the participants. Also, globalization together with
HEPR seemed gradual to be changing impact and driving the adoption and use of new ICT.
The findings also show that the rapid pace of globalization and the increased level of
awareness of HEPR implementation has a significant potential to motivate participants and
may lead to increased adoption and effective use of ICT (Abod-her, 2013).
Clearly, the Abor-her study emphasizes the need for policy awareness in ICT. This finding
may not be limited to Lybia and ICT as a course; the finding of their study, mat have general
implications for policy awareness and in this instance the CESA.

Awareness Creation: Some Insights from the Sustainable Development Goals
While generally the Sustainable Development Goal 4 is referenced within the context of
education, goals 4b and 4c are specific to Africa and its higher education. We have found it
useful to review some literature relative to awareness of the SDGs in line with goals 4b and
4c especially where reports are indicative that, education is Africa is relatively not achieving
much gains as expected. For instance, Shabani, 1995 during the past years the quality of training
provided by African universities has undergone a serious deterioration.
Target 4.b stipulates that by 2020, there should be substantial expansion globally of the
number of scholarships available to developing countries, in particular, least developed
countries, Small Island developing states and African countries, for enrolment in higher
education, including vocational training and information and communications technology,
technical, engineering and scientific programmes, in developed countries and other
developing countries.
Target 4.c forecasts that by 2030, there should be a substantial increase in the supply of
qualified teachers, including through international cooperation for teacher training in
developing countries, especially least developed countries and Small Island developing
States
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Figure 5: Sustainable Development Goals 4, 4.b and 4.c
Within the remits of these and other goals and targets of the SDGs, awareness creation had
been emphasized. Creating awareness on the sustainable development goals (SDGs) among
community members and concerned government stakeholders will improve and sustain
interactions between government and the people, thereby setting a platform towards
achieving the SDGs by 2030 through increased demand for the improved services delivery.
The UDP argue that advocacy or raising awareness is the first step to start localizing the
SDGs. The idea is to communicate to local office bearers the importance of the new agenda
and apprise them of the critical role of their decisions in achieving the SDGs. They argue that
this initiative will help lobby for governments’ and local actors’ attention at international,
national, regional and local levels on awareness and implementation of the SDGs.
In a study by Omisore, Babarinde, Bakare & Asekun-Olarinmoye (2017) they report that only
43% of the respondents were aware of the SDGs and only 4.2% had good knowledge of the
SDGs. The awareness of and attitudes towards the SDGs was just fair. However, the level of
knowledge was abysmally low, and this has serious negative implications for SDGs
attainment.
To be able to understand the important role communication has in the implementation of
the 2030 Agenda and the SDGs, the 2030 Agenda for SD needs to be more closely examined.
While the overall 2030 Agenda does not make an explicit reference to communication, or
how communicating the 2030 Agenda and the SDGs should be undertaken by the UN or its
UN Member States, messages of communication can still be inferred. Since the 2030 Agenda
aims to not be overly prescriptive, and because the contexts in each country can be vastly
different, such a clearly outlined communication strategy would have probably been
inappropriate. The UN Member States are in the best position when it comes to
understanding their needs and what works best for them regarding communication
strategies and challenges. However, despite the lack of a blueprint on how to effectively
communicate the 2030 Agenda and the SDGs to all stakeholders, the 2030 Agenda does
stress the importance of incorporating every facet of society, capturing everyone, and
leaving no one behind (Mulholland, Bernardo & Berger, 2017)

Methods
Population
Participation in this study was open to the people of Africa and its diaspora. The sample was
however 267 participants who filled and submitted the online questionnaire. The sample
was distributed relative to gender, nationality, profession and location.

Distribution by Gender
The majority (68.16%) of the respondents were male, while 31.84% female (see figure 6).
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Figure 6: Distribution of respondents by Gender

Distribution by Nationality
The majority (37.5%) of the respondents were nationals of Ghana while the least responding
nationals were Algeria, Angola, Congo, Djibouti, Egypt, Ethiopia, Madagascar, Mali, Mauritius,
Somalia, Tanzania and Zambia each of them having a percentage of 0.4. (see table 1).
Table 1: Distribution of Respondents by Nationality
Nationality
Frequency

Percent

Algeria

1

.4

Angola

1

.4

Botswana

2

.7

Burundi

12

4.6

Cameroon

2

.7

Congo

1

.4

Cote d'Ivoire

2

.7

Djibouti

1

.4

Egypt

1

.4

Ethiopia

1

.4
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Ghana

100

37.5

Guinea-Bissau

2

.7

Kenya

7

2.6

Liberia

4

1.5

Madagascar

1

.4

Malawi

2

.7

Mali

1

.4

Mauritius

1

.4

Nigeria

79

29.6

Rwanda

26

9.7

Somalia

1

.4

Tanzania

1

.4

Uganda

10

3.7

Zambia

1

.4

Zimbabwe

7

2.6

Total

267

100.0

Distribution by Profession
The majority (42.32%) of the respondents were students while lecturers or teachers and
non-educational stakeholders were the least (6.37%) (See figure 7).

12 | Towards Enhancing Awareness of the Continental Educational Strategy for Africa (CESA 16-25)

Figure 7: Distribution of respondents by Profession

Distribution by Location
Figure 8 shows that the majority (94.01%) of the respondents were Africans in Africa while
5.99% were Africans in the diaspora.

Figure 8: Distribution of respondents by Location
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Instrumentation
A 3-part questionnaire was used for data collection. The initial
draft of the instrument was reviewed and updated by members
of the International Research Consortium with membership
from Ghana, Nigeria, Burundi and the Democratic Republic of
the Congo. Section A sought demographic information
comprising gender, nationality and location of the respondent.
Section B required each respondent to indicate either or not
he/she is aware of the Continental Educational Strategy for
Africa on a scale of Yes or No. Section C was on suggestions for
improvement. This required that respondents suggest ways to
enhance awareness of the CESA.

Figure 3.7: Image of the questionnaire

Section B is the element of the questionnaire that is amenable to reliability determination.
This was achieved using Cronbach’s alpha procedure. The procedure was applied to data
from all 267 valid entries. A reliability value of 0.78 was obtained.

Procedure for data collection
The instrument used was an online Google Form. The mechanism for getting participants
was actuated through diverse online platforms. Through these platforms, participants were
invited to the link of the online questionnaire. After three weeks of its availability, the
responses were harvested for analysis.

Data analysis
At the close of submission of entries to the online questionnaire, the database generated was
exported to Excel. The Excel data was in turn exported to IBM-SPSS version 23 for detailed
analysis. The quantitative data were analysed using frequency counts, graphs and tables.

Presentation of Results
Awareness of the Continental Education Strategy
for Africa
Research Question 1: Are you aware of the Continental Education Strategy for Africa?

Figure 9 shows that about (67%) of the respondents were not aware of the Continental
Education Strategy for Africa while the remaining 33% were aware.
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Figure 9: Respondents’ level of awareness of Continental Education Strategy for Africa

Gender and CESA Awareness
Research Question 2: Is there a statistically significant difference between males and
females in their awareness of CESA?
Table 2: Relationship Between Gender and Awareness of the Continental Education
Strategy for Africa
Variable
Yes
No
Chi-square
Gender
Female
31
54
.55
Male
58
124
Total
89
178
*significant at less than 0.5
The findings of the study showed that the majority of African are not aware of the Continental
Education Strategy for Africa (see Table 2). The table also reveals that most male Africans
are aware of the strategy as compared to female Africans.
The result further revealed no statistically significant differences between male and female
Africans in the awareness of the Continental Education Strategy for Africa (p<.05). The
finding depicts that Africans awareness of the Continental Education Strategy for Africa has
a relation with the gender of Africans (p<.05).

Africans in Various Professions and CESA Awareness
Research Question 3: Is there a statistically significant difference among Africans in various
professions in their awareness of CESA?
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Table 3: Relationship Between Africans Profession and Awareness of the Continental
Education Strategy for Africa
Variable
Profession

Yes

No

Chi-square

University Faculty

18

23

11.23*

Other Educational

25

54

Student

34

79

Non-Educational

2

15

10

7

89

178

Stakeholder

Stakeholder
Lecturer or
teacher
Total

*significant at less than 0.5
Table 3 showed that the majority of African students are not aware of the Continental
Education Strategy for Africa. The table also reveals that higher numbers of non-educational
stakeholder are not aware of the strategy as compared to university faculty officers.
The table revealed statistically significant differences between African’s profession and
awareness of the Continental Education Strategy for Africa (p<.05). This implies that
African’s awareness of the Continental Education Strategy for Africa has a relation with their
profession (p<.05).

Location and Awareness of CESA
Research Question 4: Is there a statistically significant difference between Africans in Africa
and Africans in the diaspora in their awareness of CESA?
Table 4: Relationship Between Africans location and Awareness of the Continental
Education Strategy for Africa
Variable
Yes
No
Chi-square
Location
African in Africa
81
170
2.13
African in the
8
8
Diaspora
Total
89
178
*significant at less than 0.5
The findings of the study showed that the majority of African located in Africa are not
aware of the Continental Education Strategy for Africa (Table 4). The table also revealed
that half of Africans located abroad are aware of the Continental Education Strategy for
Africa.

16 | Towards Enhancing Awareness of the Continental Educational Strategy for Africa (CESA 16-25)

The result further revealed no statistically significant differences between Africans in
Africa and Africans in the Diaspora in the awareness of the Continental Education Strategy
for Africa (p<.05). The finding depicts Africans awareness of the Continental Education
Strategy for Africa have a relation with their location (p<.05).

Recommendations for Enhancement of Awareness
of the Continental Education Strategy for Africa
Research Question 5: what can be done to enhance the awareness of the strategy?
Over 200 responses were proffered by participants to this question. These responses were
clusters into seven and presented in the ensuing, in the exact words of the respondents and
unedited.
Suggestion for improving awareness of the Continental Education Strategy for Africa
Table 5: African Union Interventions
African Union Interventions
1.

The AU has established a committee of 10 Heads of States to champion HE and
Science in Africa. Push CESA onto their agenda, and build upon the April 2015
Dakar HE summit into an annual continental CESA summit.

2.

The AU should an independent digital television to serve member countries
through which it can propagate its policies, agenda and outcomes. This way,
the Education Strategy as espoused can reach many more Africans.

3.

Policy documents of CESA should be made available to High Education (HE)
institutions across Africa. Make your website known to all universities in the
region. We may also look at forming institutional clubs or societies in
universities across Africa with a focus on promoting CESA, and AAU agenda.
Encourage HE managers to disseminate relevant information to their
subordinates after attending high-level meetings such as those centred on
CESA, and HE harmonization in Africa.

4.

By involving all the Africa States to be stakeholders

5.

Creating and institutionalizing a functional working structure for the
organization program @ various levels;

6.

Abridged version to be circulated to all stakeholders.

7.

Advocacy and sponsoring many scholars to participate in conferences and
workshop organized by the union

8.

AU should engage decision-makers including stakeholders in the design and
implementation of such 'continental policies'. I am very sorry to be aware that
AU is biased towards West Africa (e.g. staff at AU are mainly from West Africa)
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and, to a much similar level, North Africa. I know people from these subregions are aware of this strategy - kindly share with me country-balanced
reports for me to double-check (desire.habonimana@ub.edu.bi CC
habonimanadesirefr@gmail.com). Thanks.
9.

Decision-makers should sensitize their populations about continental
education strategy and also produce related publications which are accessible
to African citizens.

10.

AUC has developed a communication and advocacy strategy that ought to be
validated and put to use

11.

Documentaries

Table 6: Governmental interventions
Governmental interventions
1.

"*Creation of awareness and advocacy@ countries and states levels;

2.

Policy briefs

3.

Public Education.

4.

Widespread publicity, Advocacy, Sensitization and involvement of relevant
stakeholders in local communities, government agencies and personnel.

5.

Documentaries

6.

High-level dissemination and advocacy by Ministries of Education.

7.

The various ministries of education in Africa must make it known to its
populace.

Table 7: Partnerships
Partnerships
1.

Engaging some NGOs that are into education"

2.

Work with AASU and all other continental youth and student groups to create
awareness around Africa.

3.

work with stakeholders and large networks like eLearning Africa, Adea to
promote

4.

include all stakeholders in the mobilization process with special use of ITC
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5.

Partner with the ministry of education

6.

More advocacies through all educating agencies. Involving/partnering with
viable education companies/NGOs. Discussions with African Govts. on how to
move the goals and objectives forward including all necessary strategies that
will make it work and beneficial to each nation. Develop policy/strategic
documents that will look at funding gaps and all hindrances to the attainment
of quality education in Africa. Design a good Monitoring and Evaluation that
show transparency in funding/resources management. Institutional buildings
that will drive the project.

7.

Engaging some NGOs that are into education"

Table 8: Research-based Interventions
Research-based Interventions
1.

Continual dissemination of research outputs relative to the CESA.

2.

"What you are doing is one of the answers to this question. As I am filling this
form, I am becoming aware of what it is.

3.

More publications

4.

African Union should collaborate with different African Governments via their
Ministries in charge of education to do awareness of this strategy to all African
universities.

5.

Anyway, make it free and accessible to all perhaps by a medium like this one. "

6.

By setting up à data-driven network

7.

I think Africa need funds to promote researchers from Africa, they always
need to go outside the continent. The reason it's because they can't take care
of their family with what they got in their country, another reason is that there
are no great researchers in certain domains whence there is a need to go
outside

Table 9: Web and Media based Interventions
Web and Media based interventions
1.

1) Wide publicity on website 2) Make documents (digital and paper) about
CESA available to libraries 3) Organize conferences and similar activities
virtually and in-person 4) Establish partnership with global, continental, and
regional bodies and agencies and cross-post information about CESA.
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2.

Engage national media houses and social media

3.

A large awareness on social media and in African countries local media (radio
and television local stations). And engaging Africans of different locality in the
awareness. This would help in making the awareness known to Africans.

4.

Advertising or educating the public through social media and also having
seminars to give adequate knowledge of the continental education strategy for
Africa. When presenting, the information should be in the form of infographic
or short animations since people are more likely to listen or watch the
presentation. Rather than read a long article with no visuals, which might
discourage most people from paying attention to the presentation itself.

5.

Go for television and social media publicity

6.

AU should publish it through social media

7.

Engagement of all stakeholders through different activities, newsletter, send a
link to all African Universities websites

8.

By creating awareness through various communication media

9.

Communication channels used must one which is easily accessible to
everyone. Such as social media, TV commercials etc. Student as well should be
contracted as ambassadors in creating such awareness.

10.

Create public awareness campaign through symposium, conferences and
media campaign throughout the member states and the diaspora
communities.

11.

Creating awareness in schools and also using the media platforms.

12.

Creating awareness through telecommunication and the use of social media
platforms

13.

Adequate community sensitization on what the strategy entails

14.

By involving the local people or by decentralizing strategies of coming out
with educational policies.

15.

Create more awareness in the local community through workshop, seminar
and practical implementation of the strategy for stakeholders to experience
the positive effect.

16.

Create more awareness through workshops, seminars, symposium and by
effective practical implementation of the strategy down to the local
community of the people

20 | Towards Enhancing Awareness of the Continental Educational Strategy for Africa (CESA 16-25)

17.

Conferences and special competitive writing and debates about the strategy
can help.

Table 10: School-based Interventions
School-Based interventions
1.

Empower and support African scholars and researchers reach out and educate
the various African communities and organizations within and outside Africa

2.

By putting into place a more unique outreach program at every university and
secondary schools were necessary to help with spreading the essence of said
purpose across Africa.

3.

Let some youth activities be sponsored by CESA this does not require much
money.

4.

It can be made known by campaigns, usually through universities.

5.

We need to invest in getting such documents to universities so that the
current students who will be future leaders can also be aware of such policies

6.

University academics in Africa to be sensitized on the strategy through
webinars and seminars, conferences etc.

7.

Involve universities in raising awareness and implementing CESA 16-25.
Lectures, seminars, and research (published articles, etc.) related to
educational challenges would greatly contribute to this endeavour. Improving
access to the Internet in universities for this purpose is, therefore, a necessity
because research on topical subjects makes the use of ICTs imperative.

8.

Include it in the curricular as audited course

9.

Improved publicity, especially through educational institutions within and
outside of Africa

10.

Improve/raise awareness at the institutional level in each country

11.

Putting up programs especially@ the basic levels of education in various
states of the countries in Africa;

12.

Form pan African think tanks within the various institutions of learning "

13.

By collaborating with schools in African to help extend their publicity.

14.

By TV advertisement and open forums on campuses

15.

Have it localized at the national Education level, both higher and general
education level?
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Table 11: Indigenous Interventions
Indigenous interventions
1.

The strategy could be translated into the local languages of the various African
countries. This would make the strategy feel personal to the people.

2.

The information should be translated in various African languages(Ewe, Twi,
ga etc) and also communicated through or using the best and effective modes
which involve audio and video to suit everyone preference and also enhances
comprehension of the information.

Table 12: Other Languages

Other Languages

1.

Développer le partage et la capitalisation des projets et programmes

2.

Documentaries

3.

Doravante, defendo esta ideia enquanto Mestrando em Tecnologia Educativa
pelo Universidade do Minho em Braga-Portugal"

4.

"O meu ponto de vista sobre esta matéria, sou de opinião que haja um
investimento serio na educação, sobretudo nas infraestruturas e recursos
educativos digitais e pugnar por uma formação continua dos professores.
Estas ideias têm que serem assegurados pelos Governos dos nossos países.
Criar condições para que todas as escolas da Africa adotem uma politica de
funcionamento das aulas na base de uma plataforma.

5.

Todavia, devemos apostar seriamente em aulas virtuais (online), o certo que
esta modalidade permitirá desafiar o contexto atual imposto pela pandemia
provocado pelo COVID 19.

Discussions, Recommendations and
Conclusion
Demographic Data
The majority (37.5%) of the respondents

were nationals of Ghana while the least
responding nationals were Algeria, Angola, Congo, Djibouti, Egypt, Ethiopia, Madagascar,
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Mali, Mauritius, Somalia, Tanzania and Zambia each of them having a percentage of 0.4. This
may be because although the instrument was online, it was administered from Ghana.
The majority (42.32%) of the respondents were students while the minority (6.37%) were
lecturers or teachers and non-educational stakeholder (See figure 2). The relatively large
population of students in Africa compared to lecturers may have accounted for this result.
Figure 3 shows that the majority (94.01%) of the respondents were Africans in Africa whiles
the remaining were Africans in the diaspora. This reflects the reality of Africans in Africa
being more than Africans in the diaspora.
The majority (68.16%) of the respondents were male, while 31.84% female (see figure 1).

Discussion on Awareness of the Continental
Education Strategy for Africa
The first research question sought to identify the level of awareness of the strategy by
participants. A cursory examination of the responses revealed low levels of awareness of the
strategy by Africans with 66.67% of participants being unaware of the strategy. The finding
is reflective of poor or inadequate awareness of educational policies within the African
region. The finding finds relevance in the works of Adebowale & Dare (2012), Burton et al
(2015) and Abod-her (2013).
In the Adebowale & Dare (2012) study they investigated the level of awareness of primary
and secondary school teachers invited for a capacity building workshop on ICT of Nigeria‘s
educational policy on ICT as well as its possible influence on the use of ICT for classroom
teaching and learning. They found that only a small percentage of the respondents possessed
a high level of awareness of the country‘s educational policy on ICT. They report that (35.1%)
of respondents were either completely ignorant of the policy or possess poor levels of its
awareness.
In the Burton et al (2015) study, a nationwide sample of undergraduate music education
majors completed an electronic survey to determine awareness of music and general
education policy and advocacy efforts. Although respondents indicated involvement with
professional associations, they rarely or never participated in policy initiatives. Students
were unfamiliar with key buzzwords, people, and acronyms of present-day education policy.
Involving students in educational policy endeavours will equip them with a knowledge base
from which to speak and act, securing the future of music education.
Also, Abod-her (2013), in a study focused on impacts of globalization and the awareness of
Higher Education Policy Reform (HEPR) on the use of Information and Communications
Technology for public universities using the University of Tripoli (UoT), found that
globalization and the awareness of the implementation of Higher Education Policy Reform
(HEPR) are the most important factors for the adoption and use of ICT by the participants.
The findings also show that the rapid pace of globalization and the increased level of
awareness of the implementation of HEPR, has a significant potential to motivate
participants, may lead to increased adoption and the effective use of ICT.
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While the findings of Adebowale & Dare (2012), Burton et al (2015) and Abod-her (2013)
are supportive of our study and relative to the African region, policy awareness seems to
have registered some research gains from other policies - the Sustainable Development
Goals.
Omisore et al (2017), for instance, reports that only 43% of respondents in their survey were
aware of the SDGs and only 4.2% had good knowledge of the SDGs. The awareness of and
attitudes towards the SDGs was just fair. However, the level of knowledge was abysmally
low, and this has serious negative implications for SDGs attainment.
It appears that both studies conducted on the educations policies in Africa and those related
to the SDGs point to low levels of awareness of policies; though, with better awareness levels
in the SDGs as evidence in the works of Omisore et al (2017), there may be a number of
reasons attributable to low levels of policy awareness within the African region, especially
with CESA.
A key reason that may be attributable to this trend may be low or no CESA implementation
and awareness desks at the various ministries of education within African nations. Without
recourse to data, most educational ministries in Africa do not have awareness desks or
equivalences with mandates to disseminate information about the strategy to relevant
stakeholders. This may affect the roles expected of these stakeholders towards achieving the
strategy since an unaware stakeholder will not perform its stakes toward any agenda.
Closely tied to this is the issue of budgetary inadequacies by African governments to invest
in the awareness drive of CESA. Most African governments are saddled with deficits in
budgets relative to very critical areas including health care. In such instances, governments
may priorities their sectoral needs. This is further problematized by most African
governments not being able to commit to the regular budgets of their ministries of education.
Making further financial commitments to the awareness initiatives of CESA may not be
feasible in such instances.
Competition with the SDG 4 could also be another militating factor against the awareness of
the policy. Most African states have already subscribed to the tenets of the SDGs with its 4th
goal relative to education. With arguably more funds than the African Union, the United
Nations (UN) makes the awareness creation and implantation of the dictates of the SDG 4
loftier compared to that which the AU does for the CESA. This apart, the SDGs, especially 4,
have been in existence for a longer period tracing its roots to the Millennium Development
Goals. This makes it a relatively accepted and well-known strategy compared to CESA, thus
militating the awareness levels of CESA.
Closely tied to the competition with the SDGs is funding for the SDGs. The UN supports many
SDG related initiatives including those related to education. In view of this, many countries
including those of Africa, are usually quick to adjust their models, orientations and initiatives
towards SDG 4 with surety of funding for projects and programmes. This is not usually the
case for CESA which has since minimal to average support to its tenets; including awareness
creation.
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Another factor that may be attributable to the low levels of awareness of the strategy is the
tendencies of governments in Africa ratifying treaties, policies and strategies without
necessarily being willing/able to implement the same. This is different from a political will
in that a government may have the political will but lack the finances to commit to its will. In
such instances, such governments may adopt or sign the treaty (strategy) without intending
to be able to implement it.
Lack of or inadequate technology may also be a factor attributable to the low levels of
awareness of the strategy. Arguably, the SDGs are well known by Africans than CESA is. Apart
from the well-resourced nature of the UN that make this possible, the UN would have
advanced technology and support systems that will allow for the dissemination of its
strategy. This may be relatively low in the African region with many African governments
struggling with the internet and its infrastructure including deficits in computers, i-pads,
telephones etc that are needed to facilitate easy transfer of information from the government
to the people.

Recommendations for Enhancement of Awareness
of the Continental Education Strategy for Africa
1. A major continental initiative such as the April 2015 Dakar Higher Education Summit
hosted by Trust Africa may be turned into an annual Continental Education Strategy for
Africa Summit to enhance awareness and foster stakeholder participation.
Responsibility – African Union Commission (AUC), Trust Africa and development
partners.
2. Enhance resourcing for research and dissemination of research outputs relative to the
Continental Education Strategy for Africa.
Responsibility: the AU, African governments and development partners.
3. Officially mandate education-related continental students and youth organisations such
as the All- Africa Students Union to support the awareness efforts of the Continental
Education Strategy for Africa through their annual Africa Students and Youth Summits.
Responsibility: the African Union in partnership with the All – Africa Students Union.
4. Translation of the Continental Education Strategy for Africa into major African languages
such as Akan, Swahili and Hausa to ensure grassroots understanding and awareness of
the strategy.
Responsibility: African Union in partnership with African governments.
5. Conscious efforts to make the logo of the Continental Education Strategy for Africa and
its contents visible online.
Responsibility: The African Union in partnership with major technology giants and media
organisations such as Google, Twitter, Facebook and African media organisations such as
AAU TV, national televisions and DStv.
6. Widespread community/ local based publicity, advocacy and sensitization on the
Continental Education Strategy for Africa through local education-related NonGovernmental Organisations (NGOs).
Responsibility: African government agencies in charge of education in partnership with
local community-based NGOs in education.
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7. Conscious efforts to sponsor studies related to the Continental Education Strategy for
Africa at the bachelor, master and doctoral levels and making the research outputs
available through Africa education research portals such as the DATAD by Association of
African Universities (AAU).
Responsibility: The African Union in partnership with major African international
organisations in higher education such as the Association of African Universities,
Education Sub Saharan Africa, Association for the Development of Education in Africa
and the All- Africa Students Union.
8. Creation of Continental Education Strategy for Africa clubs on African university
campuses to champion its awareness and ideals.
Responsibility: African universities through the university debate clubs, Students
Representative Counsels, students’ services departments and related offices.
9. An abridged version of the strategy should be circulated to relevant stakeholders.
Responsibility: The African Union in partnership with African governments.
10. Campaigns supporting the awareness of the CESA can be launched by as many national
and international organisations as possible through online means.
Responsibility: NGO’s and development partners.
11. As a matter of urgency, the AU should establish an independent digital television to serve
member countries through which it can propagate the Continental Education Strategy for
Africa.
Responsibility: African Union
12. Commission a CESA secretariat with a major mandate of creating and disseminating
research outputs relative to the CESA and its awareness.
Responsibility: African Union
13. Inclusion of CESA as a course at all levels of the education curricular in Africa.
Responsibility: African ministries of Education.

Model for Awareness Creation of the
Continental Education Strategy for
Africa
Following

the recommendations proffered by the respondents and the researchers’
experiences with the activities of the Continental Education Strategy for Africa, a model is
proffered to enhance the awareness of the strategy with emphasis on;
1.
2.
3.
4.
5.
6.

Governmental measures
School-based interventions
African Union Interventions
Research-based interventions
Web and media-based interventions
Partnerships
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7. Indigenous interventions
The assumptions underpinning the model are;
1. All stakeholders will play their parts as prescribes by the model
2. AU will support the funding of awareness initiatives by less funded organisations

Figure 10: Model for awareness creation of the CESA

Conclusion
This study sought to

empirically establish the level of awareness of the Continental
Education Strategy for Africa and to proffer measures for enhancing awareness of the
strategy.
Six research questions were crafted to assess the awareness of the sample of 267
participants from Africa and its diaspora. The information required evolved on gender,
nationality, profession, location, awareness and suggestions for enhancing awareness.
Quantitative data were analysed with the aid of IBM-SPSS Version 23. The quantitative
results showed low levels of awareness of the strategy. Themes were extracted from the
qualitative data and presented for enhancing awareness of the strategy.
It is hoped that the findings and recommendations of this study will be useful to the AU,
African governments, AAU, INHEA, development partners, and other stakeholders in the
quest to enhance awareness of the strategy.
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